
 

 
The Alternative Worldview of State Religious High Schools in Israel
Author(s): Hanna Ayalon and  Abraham Yogev
Source: Comparative Education Review, Vol. 40, No. 1, Special Issue on Religion (Feb., 1996),
pp. 7-27
Published by: The University of Chicago Press on behalf of the Comparative and
International Education Society
Stable URL: https://www.jstor.org/stable/1188965
Accessed: 08-02-2020 01:21 UTC

 
JSTOR is a not-for-profit service that helps scholars, researchers, and students discover, use, and build upon a wide

range of content in a trusted digital archive. We use information technology and tools to increase productivity and

facilitate new forms of scholarship. For more information about JSTOR, please contact support@jstor.org.

 

Your use of the JSTOR archive indicates your acceptance of the Terms & Conditions of Use, available at

https://about.jstor.org/terms

Comparative and International Education Society, The University of Chicago Press are
collaborating with JSTOR to digitize, preserve and extend access to Comparative Education
Review

This content downloaded from 130.56.64.29 on Sat, 08 Feb 2020 01:21:52 UTC
All use subject to https://about.jstor.org/terms



 The Alternative Worldview of State Religious
 High Schools in Israel

 HANNA AYALON AND ABRAHAM YOGEV

 The various differences between religious and secular schools have long
 been a matter of interest for educational research. Recently, the compari-
 son between these two sectors is turning into a central issue in the study
 of inequality in education, with interest stemming from a growing body
 of findings which indicates that religious schools exhibit less social inequal-
 ity than secular ones.' Much of this research identifies the characteristics
 of religious schools that produce less social inequality, stresses the role
 of the curriculum as an opportunity structure, and concentrates on the
 different policies of tracking and course taking prevalent in the two
 sectors.2

 Common explanations for Catholic-sector policies are based on a secu-
 lar view of the educational process. These explanations point to the com-
 mitment of Catholic schools to an academic core curriculum and empha-
 size their private nature, which makes them more sensitive to students'
 needs.3 The commitment of these schools to religious content is rarely
 mentioned in the research framework on educational inequality. Our
 main focus is on the effect a religious worldview has on social equality as
 indicated in the curriculum of religious schools. We refer here to the
 curriculum of state religious, in contrast to state "public," schools in Israel.

 An earlier version of this paper was presented at the annual meeting of the Comparative and
 International Education Society, Boston, March 1995. Authors' names are listed in alphabetical order
 to denote their equal contribution to the paper.

 'J. S. Coleman, T. Hoffer, and S. Kilgore, High School Achievement: Public, Catholic, and Private
 Schools Compared (New York: Basic, 1982); V. E. Lee and A. S. Bryk, "Curriculum Tracking as
 Mediating the Social Distribution of High School Achievement," Sociology of Education 61 (1988):
 78-94, and "A Multilevel Model of the Social Distribution of High School Achievement," Sociology
 of Education 62 (1989): 172-92; A. Gamoran, "Alternative Uses of Ability Grouping in Secondary
 Schools: Can We Bring High-Quality Instruction to Low-Ability Classes?" American Journal ofEducation
 102 (1992): 1-22.

 2 In the United States, for example, the probability of the placement of students, both privileged
 and underprivileged, in a college preparatory program is considerably higher in the Catholic schools.
 Lee and Bryk ("Curriculum Tracking as Mediating the Social Distribution of High School Achieve-
 ment") report that 72 percent of the students in the Catholic sector are in a college preparatory
 program, compared to 38 percent of the students in the public sector. Moreover, Adam Gamoran
 ("Alternative Uses of Ability Grouping") shows that students in Catholic schools in either track are
 more exposed to academic courses and benefit from better instruction.

 S Lee and Bryk, "A Multilevel Model of the Social Distribution of High School Achievement."

 Comparative Education Review, vol. 40, no. 1.
 ? 1996 by the Comparative and International Education Society. All rights reserved.
 0010-4086/96/4001-0002$01.00

 Comparative Education Review 7
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 AYALON AND YOGEV

 In Israel, both state-school types are "public," in the sense of being pub-
 licly financed.4

 We intend to show that the state religious high schools in Israel have
 developed a worldview alternative to the secular view of the state public
 schools, and that the curricular aspects of this worldview produce different
 patterns of gender and ethnic inequality in the two high school sectors.
 Our discussion relates to one of the most significant manifestations of
 curriculum inequality in Israeli secondary education: choosing the sci-
 ences over the humanities. The Israeli high school curriculum, which
 enables students to specialize in particular subjects,5 creates a distinction
 between students who specialize in mathematics and the sciences and
 students who specialize in the humanities and the social sciences. The
 sciences are highly prestigious, and the higher-level science courses, which
 are demanded by many students, are very selective. Students who are
 allowed to join the higher-level courses in mathematics and the sciences
 are the school elite. The humanities and social sciences, on the other
 hand, are less prestigious and are considered less demanding.6

 The religious and secular sectors differ considerably regarding these
 two areas of study. The state religious schools are less selective in assigning
 students to the higher-level courses in the sciences. Moreover, while stu-
 dents who specialize in the humanities in state public schools are more
 often minorities, females, and less able, there is no inequality in course
 taking of the humanities in the state religious schools. All students-reg-
 ardless of ethnic origin, gender, and scholastic ability-take many courses
 in the humanities in the latter sector.7 In searching for the proper explana-
 tion for the seemingly more egalitarian character of the state religious
 schools, we have to remember that this sector is not characterized by a
 more egalitarian ideology. Israeli research on curricular tracking shows

 4 Yet we decline to use "secular" or "nonreligious" to refer to one type of state school in contrast
 to state religious schools, inasmuch as at least some religious content (in the form mainly of history
 and tradition) is taught even in schools that are not explicitly denominated as "religious." Hence,
 albeit both state-school sectors can be considered public, we prefer to use "state public schools" as
 the contrasting sector to "state religious schools."

 "5 The high school curriculum in Israel is characterized by a notable between-subject differentia-
 tion and is composed of compulsory and optional subjects. Students must take the compulsory
 subjects, but are free to choose the optional ones. Each subject may be offered at different levels,
 usually ranging from one to five units of study. One unit is defined as 1 weekly hour for 3 years, or
 3 weekly hours in 1 year. With the exception of English language, which is compulsory at the four-
 unit level, subjects are compulsory at their lower level (one to three units) only. The optional subjects,
 which constitute students' areas of specialization, are usually taken at higher levels (four, five, or
 more units). Subjects that are compulsory at the lower level may be offered as optional at higher levels.

 6 H. Ayalon and A. Yogev, "The Status of the Humanities and the Sciences in Israeli Secondary
 Education" (position paper presented to the Israeli Ministry of Education and Culture, 1994; in
 Hebrew).

 7 H. Ayalon and A. Yogev, "Curricular Inequality in Israeli High Schools: Do the Sciences
 Prevail?" (paper presented at the annual conference of the Comparative and International Education
 Society, San Diego, 1994).

 8 February 1996

This content downloaded from 130.56.64.29 on Sat, 08 Feb 2020 01:21:52 UTC
All use subject to https://about.jstor.org/terms



 ISRAELI STATE RELIGIOUS HIGH SCHOOLS

 that the process of tracking in the religious sector is more selective, less
 egalitarian, and bears elements of sponsored mobility.8 In this article we
 examine whether this seemingly egalitarian nature of the state religious
 high schools may be the product of an erroneous assumption that the
 two school sectors share the same curriculum worldview.

 Worldview, Curriculum Composition, and Inequality

 The parallel analysis of students' exposure to the sciences and to the
 humanities in the state religious and the state public schools assumes that
 both sectors stratify the two areas of study. This assumption is based on
 a secular worldview of the curriculum that distinguishes the sciences from
 the humanities and considers the former as more prestigious.

 The increasing prestige of mathematics and the sciences and the de-
 clining status of the humanities in the modern school curriculum world-
 wide are well documented.' The higher status of the sciences is usually
 explained in functional terms-the school's major role is no longer the
 cultivation of the mind, but rather the preparation of the next generation
 for the fulfillment of their future social roles. Mathematics and the sci-

 ences represent the type of knowledge expected of rational people who
 wish to adjust to the demands of the highly sophisticated modern economy.
 The decline of the humanities is explained by the expansion of education
 and the incorporation of lower-status students into the education system.
 The humanities, defined as high culture appropriate to the elite only and
 perceived as leisure activity, have been partly replaced by more practi-
 cal subjects.

 The declining status of the humanities, which is viewed as a symptom
 of the spiritual crisis in Western societies, gives rise to concerns regarding
 the role of the school as a central agent of cultural transmission. These
 worries are irrelevant for the religious sector since teaching religious
 values and content is the raison d'etre of religious education. Conse-

 8 In fact, the selectivity of the process of curricular tracking is one plausible explanation for the
 egalitarianism of the religious academic track. Rigid selectivity produces an elitist academic track
 (A. Yogev and M. Chen, "Sponsorship as a School Charter: Educational Mobility in Religious versus
 Secular Schools in Israel," International Review of Modern Sociology 15 [1985]: 117-30). The existence
 of social equality in elitist schools stems from students' homogeneity in ability and socioeconomic
 origin, and therefore lacks much social significance.

 9 D. H. Kamens and A. Benavot, "A Comparative and Historical Analysis of Mathematical and
 Science Curricula, 1800-1986," in School Knowledge for the Masses, by J. W. Meyer, D. H. Kamens,
 and A. Benavot (Washington, D.C.: Falmer, 1992), pp. 101-23; H. M. Kliebard, "The Decline of
 Humanistic Studies in the American School Curriculum," in H. M. Kliebard, Forging the American
 Curriculum: Essays in Curriculum History and Theory (New York: Routledge, 1992), pp. 3-26; D. F.
 Labaree, The Making of an American High School (New Haven, Conn.: Yale University Press, 1988);
 C. A. Stray, "From Monopoly to Marginality: Classics in English Education since 1800," in Social
 Histories of the Secondary Curriculum: Subjects for Study, ed. I. F. Goodson (London: Falmer, 1985),
 pp. 19-51.

 Comparative Education Review 9
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 AYALON AND YOGEV

 quently, the centrality of religious studies structures the curriculum and
 stratifies the various areas of study in the religious schools. The value of
 the sciences in the modern economy notwithstanding, these academic
 subjects must remain secondary to religious instruction in the religious
 sector.

 Using this viewpoint, we explain the apparent egalitarianism of the
 Israeli state religious schools in exposing their students to the different
 areas of study by their commitment to the transmission of knowledge
 attached to Jewish tradition. As a result of this commitment, the exposure
 of all students, particularly the school elite-male students who belong
 to the dominant Jewish ethnic group-to religious content is of major
 importance.1o School subjects that represent this tradition (the Bible, Jew-
 ish oral law, and Jewish history) are considered part of the humanities,
 thus accounting for the popularity and egalitarianism of this area of study
 in the state religious schools. The sciences, which pose a certain threat
 to the religious viewpoint, are secondary to religious subjects. The expo-
 sure of students to scientific knowledge is considered of lesser importance,
 and indeed higher-level courses in the sciences are offered less often in
 the religious schools."

 This line of analysis views religious education as having its own hierar-
 chy of study areas. In contrasting study-area hierarchies, combinations
 of school subjects will hereafter be referred to as "curriculum composi-
 tion," and the differential distribution of students to higher-level courses
 will hereafter be referred to as "curriculum inequality."

 The secular view of curriculum composition in Israel is very clearly
 specified. Mathematics and the sciences are linked together and are differ-
 entiated from the humanities. For example, in many schools students are
 not allowed to specialize in the sciences unless they take higher-level
 courses in mathematics. Similarly, a student may specialize in two human-
 istic subjects, or two scientific ones. The combination of one humanistic
 and one scientific subject is infrequent. Religious subjects, a few of which
 are taught in public state schools, are viewed as an integral part of the
 humanities. Consequently, higher-level courses in religious subjects are not
 usually taken by students who specialize in the sciences. The profile of
 students allowed to take higher-level courses in the different areas of study
 is also well defined: the sciences are taken more often by the more able
 students, nonminorities, and males; the humanities, including religious sub-
 jects, are taken by the less able students, females, and minorities.'2

 10 Ayalon and Yogev, "Curricular Inequality in Israeli High Schools: Do the Sciences Prevail?"
 "1 H. Ayalon, "Monopolizing Knowledge? The Ethnic Composition and Curriculum in Israeli

 High Schools," Sociology of Education 67 (1994): 264-78.
 12 Israeli Central Bureau of Statistics, Subjects and Courses of Studies in General Secondary Education

 in Israel, Special Series, no. 844 (in Hebrew) (Jerusalem: Central Bureau of Statistics, 1989).

 10 February 1996
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 We suggest that these aspects of curriculum composition and inequality
 are valid for the state public schools only. Due to the centrality of religious
 content, religious education carries a different philosophy of curricular com-
 position, with its own definition of the appropriate combinations of school
 subjects, and does not view religious school subjects as part of the humanities.
 We further posit that religious education appears to be more egalitarian
 only when the analysis is based on the secular view of curriculum composi-
 tion. When considering the religious worldview, we shall discover different
 patterns of curriculum composition and different types of educational in-
 equality. In other words, educational inequality in each sector is structured
 according to idealogical criteria relevant only to itself.

 State Religious Education and Its Alternative Worldview

 The state religious sector of the Israeli education system originates
 from one of three major Zionist streams of education during prestatehood
 years-the Mizrachim, controlled by the National Religious Party (NRP).
 Upon unification of the three streams into one state education system in
 the early 1950s, state religious schools were put under academic and
 administrative control of a special council within the Ministry of Educa-
 tion.13 Religious elementary and secondary schools enroll about 20 percent
 of all students in the state education system. In addition, about 10 percent
 of Israeli Jewish students study in independent schools that teach mainly
 religious doctrine and are run by various, frequently non-Zionist orthodox
 organizations.

 The Zionist ideology of state religious education, separate from the
 independent religious schools, is immersed in the mainstream of public
 and political life in Israel. This fact has been translated into a pedagogical
 philosophy that advocates the preparation of students for both a religious
 way of life and a modern secular vocation. In contrast to the independent
 religious schools, which mainly adhere to religious studies and avoid most
 subjects of the modern secular curriculum, the state religious schools
 combine religious instruction with a variety of secular subjects.

 This pedagogical worldview has been phrased by leaders of the state
 religious education as, in Hebrew, Torah im derech eretz. Literally translated
 as "Jewish religion with the way of the world," the phrase symbolizes a
 compromise between the religious and secular parts of the curriculum.
 Secular subjects of study, such as biology and literature, frequently pro-
 mote norms and values that contradict and question some traditional

 "s On the prestatehood streams of education and the political context that brought about the
 coexistence of the state and the state religious sectors in Israeli education, see H. L. Schachter,
 "Educational Institutions and Political Coalitions: The Case of Israel," Comparative Education Review
 16, no. 3 (1972): 462-73.

 Comparative Education Review 11
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 religious values. Indeed, within the state religious sector there was a long
 debate between conservatives and liberals over the combination of reli-

 gious and secular subjects. Conservatives argue for the supremacy of
 religious studies and view the secular subjects as necessary forjob prepara-
 tion only and therefore permissible only to the extent they do not contra-
 dict religious values. Liberals, however, pledge the inclusion of all secular
 subjects to the point of conflict with religious values to demonstrate the
 supremacy of the latter.14

 The policy finally adopted by leaders of the state religious education
 is a middle-of-the-road solution that calls for the full complement of
 secular subjects, but with the expectation that religious people would
 enter secular vocations, and even mold the norms of these vocations
 through their religious beliefs. This would be done by shaping secular
 subjects either by focusing on Jewish content (e.g., emphasizing Jewish
 rather than world history) or by elaborating the religious point of view
 on problematic issues (e.g., the origin of humans in biological studies).
 Such curricular changes, enabled by the administrative and academic au-
 tonomy of state religious schools within the Ministry of Education,15 per-
 mit these high school students to specialize in secular subjects in addition
 to their religious studies.

 This trend has been further enhanced by structural changes in the
 state religious school system during the past 3 decades, and related
 changes influenced by certain social and political events. Since the 1970s
 the state religious sector has faced a dwindling student population re-
 sulting from the growing secularization of Israeli society on the one hand,
 and the growth of alternative religious education on the other. The estab-
 lishment of such independent school streams as El Hamaayan of the new
 political party of religious Mizrachim-Shas- coupled with the dwindling
 political power of the NRP vis-a-vis the rise of right-wing parties appealing
 to Zionist voters, such as Hatchiya, Tzomet, and Moledet, are among the
 reasons for this deterioration in enrollment.

 As a response, the state religious system had to increase its emphasis
 on religiosity. Until the 1970s the religious high schools were mainly
 coeducational, and their emphasis on religious studies was relatively mod-
 erate. Since then, the state religious sector expanded secondary schools

 "14 On the debate between conservatives and liberals in state religious education, see O. Shremer,
 "The State Religious Education: Between Basic Commitments and Operative Criteria," in Education
 in an Evolving Society, ed. W. Ackerman, A. Carmon, and D. Zucker (in Hebrew) (Tel Aviv: Hakibutz
 Hameuchad, 1985), pp. 349-73; A. Ron, "On Israel ... and Its Students," in Eighty Years of National
 Religious Education, ed. Y. Azrieli (in Hebrew) (Jerusalem: Central Committee for Religious Educa-
 tion, Ministry of Education and Culture, 1986), pp. 115-44.

 "15 Examples of curricular changes allowed by the Council of State Religious Education are
 provided in J. Schwartzwald, A Research Perspective on Religious Public Education in Israel (in Hebrew)
 (Ramat Gan: Bar-Ilan University Press, 1990), p. 24.

 12 February 1996
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 that focus on religious studies more heavily than the regular high schools.
 These more religious schools, named Yeshiva (for boys) and Ulpana (for
 girls), aim at increasing the religious commitment of the younger genera-
 tion within the Zionist religious sector. However, because of their higher
 academic demands, Yeshiva and Ulpana schools recruit youngsters of the
 dominant ethnic group of Ashkenazim and partly serve as preparatory
 elite schools. As such, they also have to emphasize the mainstream ideol-
 ogy of Torah im derech eretz by developing academic tracks combining
 religious with secular studies (e.g., Torah-scientific and Torah-academic
 tracks).'6 In turn, these tracks have infiltrated some regular state religious
 high schools that competed with the Yeshiva and Ulpana schools for the
 more capable students.

 As a result, the academic specializations of high school students in the
 state religious sector gradually changed during the 1980s. Between 1983
 and 1989, the Israeli Central Bureau of Statistics conducted biannual
 surveys of the academic subjects of specialization for twelfth-grade stu-
 dents in the academic tracks of all Israeli high schools. These surveys
 enable comparison of the percentages of students in the state religious
 versus state public high schools who studied each subject on either the
 lower specialization level (four units of study) or on the higher specializa-
 tion level (five units or more).

 As table 1 shows, over the 6 years studied, the percentage of state
 religious students specializing in mathematics, physics, and biology in-
 creased, in general more rapidly than the percentage of students in the
 state public sector. Biology has become the major scientific subject of
 specialization in the state religious sector, despite potential points of con-
 flict between biological theories and religious beliefs. That area of study
 requires less mathematical ability and is considered a less demanding scien-
 tific subject, suitable for combination with a heavy load of religious studies.
 The trend for chemistry, by contrast, is not amenable to clear inter-
 pretation.

 With respect to the humanities and social sciences, the picture varies
 from subject to subject, in accordance with the specific attitude toward
 each subject expressed in the Torah im derech eretz philosophy. Bible and
 Jewish oral law are subjects chosen by a small minority of state public
 school students, while most state religious students specialize in them.

 16 In some Yeshiva high schools, there were up to eight specific religious-secular tracks. See
 M. Bar-Lev, "The Secondary Yeshiva and Its Involvement in Israeli State Religious Education," in
 Shragai Book-Chapters in Researching Zionist Religion and Immigration to Israel, ed. M. Eliav and I.
 Raphael (in Hebrew) (Jerusalem: Rav Cook Institute, 1982), pp. 206-22. On the gradual implemen-
 tation of the Torah im derech eretz worldview in the Yeshiva high schools, see M. Bar-Lev, "The
 Secondary Yeshiva and the Method of Torah im Derech Eretz" (in Hebrew), in Torah im Derech Eretz
 Movement, ed. M. Breuer (Ramat Gan: Bar-Ilan University Press, 1987), pp. 237-53.

 Comparative Education Review 13
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 TABLE 1

 PERCENTAGE OF STUDENTS SPECIALIZING IN ACADEMIC HIGH SCHOOL SUBJECTS
 IN THE STATE RELIGIOUS AND STATE PUBLIC SECTORS, 1983-89

 1983 1985 1987 1989

 Subject Level 4* 5+ 4 5+ 4 5+ 4 5+

 A. Mathematics and sciences:
 Mathematics:

 State religious 16.5 14.8 21.2 22.1 19.6 20.8 22.1 22.8
 State public 22.0 15.7 21.1 16.9 21.8 20.3 23.8 22.9

 Physics:
 State religious 1.8 3.0 1.1 4.8 1.2 7.1 1.2 10.3
 State public 2.2 10.2 1.7 12.3 1.2 14.8 .6 16.6

 Chemistry:
 State religious 1.8 2.0 1.7 .9 1.0 3.0 1.7 3.0
 State public 5.6 3.6 6.8 2.8 8.6 5.9 6.5 11.9

 Biology:
 State religious 6.5 10.4 1.9 13.4 1.2 23.7 3.7 27.4
 State public .4 20.5 .5 21.2 1.1 22.3 .1 23.5

 B. Religion, humanities, and
 social sciences:

 Bible:

 State religious 41.8 33.2 36.2 36.2 37.8 35.7 44.9 34.4
 State public 5.3 3.4 7.0 2.7 4.8 1.7 4.6 2.7

 Oral law:

 State religious 4.4 92.5 12.6 84.4 12.5 85.1 11.2 83.9
 State public .0 .1 .4 .0 .1 .1 .0 .3

 Literature:

 State religious 11.7 3.0 7.7 2.0 2.5 4.5 4.4 5.6
 State public 4.6 18.9 5.8 17.5 4.6 17.1 2.6 15.3

 History:
 State religious N.A. 9.0 1.7 9.0 .1 12.1 2.2
 State public N.A. 11.9 7.9 11.7 5.0 9.7 4.2

 Social sciences:

 State religious .5 1.1 1.5 .7 .0 2.1 .5 1.8
 State public 5.4 7.4 5.2 7.6 5.0 7.3 3.8 11.4

 C. Foreign languages:
 English:
 State religious N.A. 36.7 49.0 36.2 54.1 40.6 51.4
 State public N.A. 22.0 75.8 18.9 77.8 17.2 80.5

 French:

 State religious N.A. .5 .2 .6 .2
 State public N.A. 1.7 5.8 1.6 5.6

 Arabic:

 State religious N.A. .4 .4 .4 .3
 State public N.A. 1.6 4.0 2.2 4.5

 SoURCES.-Statistical Abstract of Israel (Jerusalem: Central Bureau of Statistics), vol. 37 (1986), p.
 584; vol. 39 (1988), pp. 621-22; vol. 41 (1990), pp. 624-25.

 NOTE. -N.A. = not available.
 "* Number of units.
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 Literature is ascribed low esteem, especially in the state religious system,
 due to the secular values of the many writers and poets who oppose the
 religious belief system,17 and the percentage of students specializing in
 literature in both sectors gradually decreased throughout the years.18
 For similar reasons the social sciences remained unpopular in the state
 religious sector. History, which lost popularity in the state public sector,
 gained in the religious sector-especially on the lower specialization
 level-since state religious high schools were allowed to emphasize Jewish
 history instead of world history.

 Specialization in English as a first foreign language, at least on the
 four-unit level, is required by all Israeli universities (including the Zionist
 religious Bar-Ilan University) as a prerequisite for undergraduate admis-
 sion. While the percentage of state religious high school students who
 specialize in English has generally increased over the years, they remained
 much more divided between the two specialization levels relative to stu-
 dents of the state public sector. Other second foreign languages, such as
 French and Arabic, which are chosen by about 7 percent of the secular
 school students, are almost nonexistent as specialization subjects in the
 state religious sector.

 The combination of these patterns with the worldview of Torah im
 derech eretz suggests three features of the alternative conception of curricu-
 lum composition in the state religious high schools. First, in contrast to
 the state public sector, the state religious high schools do not make a
 clear-cut curricular distinction between specialization in mathematics and
 sciences on the one hand, and the humanities and social sciences on
 the other. Subjects are evaluated almost entirely on the basis of their
 compatibility with the values and preferences of the Zionist religious sec-
 tor.19 Furthermore, state religious schools practically disallow such distinct
 tracking since the number of secular subjects in which students may spec-
 ialize is limited, given the heavy load of religious courses required. From
 this we hypothesize that the composition of specializations in secular sub-
 jects within the state religious high schools will be less influenced, in
 comparison to the state public high schools, by the distinction between
 sciences and humanities in two respects. Mathematics will serve less as a

 "17 M. Munk, "Torah im Derech Eretz Nowadays," in Rabbi Shimshon Raphael Hirsch: His Writings
 and Methods, ed. Y. Emmanuel (in Hebrew) (Jerusalem: Ezra, 1962), pp. 200-223. Literature has
 lost much of its popularity in both the state religious and the state public high schools (H. Yaoz
 and Y. Iram, "Changes in the Curriculum of Literature" [in Hebrew], Studies in Education 46-47
 [1987]: 157-70).

 18 In part, literature has been replaced in the state religious sector by a course on Jewish
 philosophy that includes religious literature.

 19 Munk, "Torah im Derech Eretz Nowadays"; E. E. Orbach, "The Religious High School-Its
 Educational Aims," in On Judaism and Education, by E. E. Orbach (in Hebrew) (Jerusalem: School
 of Education of the Hebrew University and Ministry of Education and Culture, 1967), pp. 44-59.

 Comparative Education Review 15
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 criterion for specialization in scientific subjects, and there will be a less
 coherent trend of specialization in the humanities. The social composition
 of students in each specialized subject of study (boys vs. girls, and students
 of the dominant group of Ashkenazim vs. the subordinate group of Miz-
 rachim) will also be less affected by the distinction between sciences and
 humanities, and rather will be subjected to the ideological value attached
 to each subject by the state religious sector.

 Second, that the ideology of Torah im derech eretz has been translated
 by the state religious high schools into academic trends combining reli-
 gious and secular studies means that, to some extent, these schools use
 excellence in religious studies as a criterion for selection to specializations
 in secular subjects. We therefore hypothesize that, in contrast to the state
 public schools, specialization of state religious students in Bible and oral
 law will be related to their specialization in specific secular subjects. The
 use of religious studies as a selection criterion will be further related to
 the social composition of students within fields of specialization.20

 Last, but not least in importance, the worldview of Torah im derech
 eretz attaches great importance to the preparation of students for secular
 vocations, especially through the pursuit of higher studies. However,
 Ashkenazi boys recruited to the Yeshiva type schools are mainly destined
 for higher religious studies. Therefore, we may expect that vocational
 preparation will apply mainly to girls and to boys of the subordinate
 Mizrachim group who less often attend the postsecondary Ulpana and
 Yeshiva schools.21

 The Empirical Study

 Data and Sample

 The data are based on the last biannual survey conducted by the
 Israeli Ministry of Education and Culture in 1989, which focuses on
 twelfth graders in academic programs. A questionnaire was sent to school
 principals asking that they provide information on students' gender, eth-
 nic origin, and subjects studied. Eighty-five percent of the principals
 responded.

 We refer to data on Jewish students only. Of 208 high schools in the
 original data set, seven did not provide information on students' ethnic

 20 Our study refers only to gender and ethnic inequality. Another aspect of inequality relates to
 the socioeconomic origin of students, which is partly related to ethnicity but constitutes a separate
 dimension important on its own. However, our data did not include information on the students'
 socioeconomic background.

 21 Nonetheless, some students pursuing higher religious studies turn after graduation to the
 university and enter secular professional careers. In the state religious sector, higher religious studies
 are often regarded as a "moratorium" period. Thus the principle of vocational preparation is not
 irrelevant to a certain extent to these students as well.

 16 February 1996
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 origin and were therefore excluded from the analysis. The final sample
 contains 4,192 students in state religious schools, both coeducational and
 single-sex (mainly Yeshiva and Ulpana schools), and 15,551 students in
 the state public schools.
 Variables

 The dependent variable is the level of course work in various subjects.
 For all subjects, the variable is a dichotomy coded 1 if the student takes
 the subject at the higher level, and 0 otherwise. For physics, chemistry,
 biology, literature, and history, the higher level is defined as four or five
 units of study. For English, which is taken by most students at the five-
 unit level, higher level is defined as five or more units.

 Differentiation of Israeli students by ethnic origin and gender enables
 a comparison of all groups to Ashkenazi boys, the most advantaged group
 in our survey.22 Three dummy variables represent combinations of gender
 and ethnic origin: GIRLA, coded 1 for girls who belong to the dominant
 ethnic group (Ashkenazim), 0 otherwise; GIRLM, coded 1 for girls of the
 disadvantaged Jewish ethnic group (Mizrachim); BOYM, coded 1 for boys
 of Mizrachim origin, 0 otherwise. The fourth group, BOYA, boys of
 Ashkenazi origin, serves as the base for comparison. The proportions of
 the four categories in the two sectors differ: GIRLA constitutes 32 percent
 of the students in state religious schools, and 41 percent in state public
 schools; GIRLM comprises 28 percent and 21 percent, respectively;
 BOYM totals 15 percent and 11 percent; and BOYA represents 25 per-
 cent, and 27 percent.

 Three school subjects are used as explanatory variables because of
 their potential use as selection criteria for other specializations in either
 both or one of the school sectors: MATH, coded 1 if the student takes
 higher-level mathematics; BIBLE, coded 1 if the student takes at least
 the five-unit level; ORAL LAW, coded 1 if the student takes at least the

 six-unit level. Oral law is considered "masculine" knowledge, a subject in
 which girls are not expected to specialize. We include in our analysis an
 interaction term, OL*GIRL, coded 1 if a female student takes oral law
 at the higher level. Since Mizrachim are disadvantaged in the religious
 education framework,23 we utilize an additional interaction term, OL*Miz-
 rachim, coded 1 if a Mizrachi student takes higher-level courses in oral
 law.24

 22 See A. Yogev and H. Ayalon, "The Effects of Sex and Ethnicity on Expectations for Higher
 Education in Israel" (in Hebrew), Megamot 27 (1982): 349-66.

 23 Yogev and Chen, "Sponsorship as a School Charter" (n. 8 above).
 24 Only 6.7 percent of female students take higher-level courses in oral law, compared to 67.1

 percent of male students; 26.6 percent of Mizrachim take these courses, compared to 34.7 percent
 of Ashkenazim.
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 Method

 The relationship between students' background characteristics and
 enrollment in higher-level courses in the various subjects is analyzed by
 logistic regression. The dependent variable is the log of the odds that a
 student takes the school subject at its higher level. The analyses were
 carried out separately for each school sector.

 Curriculum Composition and Inequality in State Religious
 versus State Public Schools

 Course Taking and Student Characteristics

 Two logistic regressions, using two parallel equations, were computed
 for each subject in the two sectors (see table 2). The first, reduced form
 equation contains the combinations of gender and ethnic origin as the
 only explanatory variables. The second equation adds two variables-
 MATH and BIBLE. Math is used as a selection criterion in both sectors;
 the Bible serves as a selection criterion in the state religious schools only.
 However, to enable a comprehensive comparison, we included the Bible
 in the equations pertaining to both sectors. A third equation was com-
 puted only for the religious sector. This equation introduces oral law and
 the two interaction terms. Since only a small minority of students in the
 state public schools take higher-level courses in oral law, the third equation
 was not computed for this sector.

 The first equation refers to the social profile of students within subject
 specialization, and here the results are very clear. Regarding most subjects,
 Ashkenazi boys are clearly differentiated from the other student catego-
 ries in the state public schools. They more often take higher-level courses
 in the more prestigious subjects: physics and chemistry; history, the most
 prestigious humanistic subject; and English, which has special status in
 the Israeli education system. They less often take higher-level courses in
 the least prestigious subject--literature.

 The religious sector displays a similar pattern in regard to the ex-
 tremes of the hierarchy of school subjects-the highly valued physics,
 and the least esteemed subject, literature. In both school sectors, physics
 is a "masculine" and, to a certain extent, an "Ashkenazi" subject, while
 literature is "feminine" and "Mizrachi." The similarity between the two
 sectors regarding these two subjects is sustained even with the inclusion
 of MATH and BIBLE in the analysis (eq. 2). In both sectors, the new
 variables do not cause any change for literature. For physics, the coeffi-
 cient for BOYM loses its statistical significance, implying that in both
 sectors, Mizrachi boys' lesser tendency to take higher-level courses in that
 subject is attributed to their difficulties in mathematics.

 Patterns of course taking in the state religious schools differ from
 those of state public schools in chemistry, history, and English. In state
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 public schools, these subjects are dominated by Ashkenazi boys. In state
 religious schools, chemistry is taken most often by Ashkenazi girls, history
 is taken equally by all groups except Ashkenazi girls, and English is taken
 by female students regardless of ethnic origin. Differences between the
 two sectors regarding these subjects remain even with the inclusion of
 MATH and BIBLE. The only change after the inclusion of these variables
 in the equations pertaining to the religious sector is that GIRLM loses
 statistical significance for chemistry-thereby enhancing the image of
 chemistry as a "feminine" subject in state religious schools. In state public
 schools, the inclusion of MATH and BIBLE causes changes in the equa-
 tions pertaining to chemistry and English. For both subjects, GIRLA loses
 statistical significance, implying that when mathematical ability is con-
 trolled, Ashkenazi boys do not have an advantage over their female
 counterparts.

 Biology constitutes an exception in the state public schools where,
 unlike physics and chemistry, higher-level courses are taken more often
 by Ashkenazi girls. After inclusion of the additional explanatory variables,
 GIRLM loses statistical significance, strengthening the image of biology
 as a female-dominated subject. Enrollment in biology in the religious
 sector is completely egalitarian-all students share a similar tendency to
 take the higher-level courses in this subject.

 It is evident from this part of the analysis that the two school sectors
 convey different patterns of matching between students and subjects.
 The advantage of Ashkenazi students in general, and Ashkenazi boys in
 particular, is more prominent in the state public schools. In the state
 religious schools, enrollment in one subject, biology, is completely egali-
 tarian, and two prestigious subjects-chemistry and English-are fe-
 male dominated.

 Linkages of School Subjects

 The second equation refers to the relationship among mathematics,
 the Bible, and other subjects. The findings indicate that taking higher-
 level mathematics is linked to taking higher-level courses in the sciences
 in both sectors. Still, for physics and chemistry, which are usually per-
 ceived as math-oriented, the link is stronger in the state public schools.
 MATH is negatively related to literature in both sectors, again with a
 higher coefficient in the state public schools, and negatively linked to
 history in the state public schools. This follows the ordinary Israeli trend-
 students who do not take higher-level mathematics specialize in the hu-
 manities. However, this pattern is not followed in the state religious
 schools, where MATH is positively related to history, indicating that the
 distinction between the two areas of study is less relevant in this sector.
 The positive relationship between MATH and English, prevalent in the
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 TABLE 2

 LOGISTIC REGRESSION OF LEVEL OF SCHOOL SUBJECTS IN THE STATE RELIGIOUS
 AND STATE PUBLIC SCHOOLS

 State Religious Schools State Public Schools
 1 2 3 1 2

 1. Physics:
 GIRLA - 1.55* -.85* -.54* - 1.21* - 1.12*

 (.13) (.16) (.33) (.05) (.07)
 BOYM -.49* -.04 -.43 -.44* -.01

 (.13) (.15) (.36) (.07) (.09)
 GIRLM - 2.58* - 1.56* - 1.54* - 1.72* - 1.14*

 (.20) (.22) (.51) (.08) (.10)
 MATH 1.86* 1.88* 2.52*

 (.09) (.09) (.05)
 BIBLE -.60* - .58* - 1.08*

 (.08) (.08) (.06)
 ORAL LAW -.28

 (.29)
 OL*GIRL -.51

 (.34)
 OL*Mizrachim .43

 (.37)
 Constant - 1.13 - 8.95 -6.78 -.82 -9.14

 2. Chemistry:
 GIRLA 1.63* 2.03* .85* - .36* .02

 (.23) (.25) (.30) (.05) (.05)
 BOYM -.29 -.06 -.17 -.41* -.19*

 (.38) (.38) (.43) (.07) (.07)
 GIRLM .43 .97* - .12 - .74* - .14*

 (.27) (.29) (.33) (.06) (.07)
 MATH .89* 1.74* 1.03*

 (.09) (.18) (.03)
 BIBLE - .05 .06 - .62*

 (.09) (.16) (.04)
 ORAL LAW - 1.60*

 (.41)
 OL*GIRL 1.99*

 (.51)
 OL*Mizrachim - .59

 (.61)
 Constant - 3.85 - 7.47 -4.21 -1.13 -3.97

 3. Biology:
 GIRLA .05 -.05 .32 .24* .37*

 (.09) (.05) (.24) (.05) (.04)
 BOYM .02 .03 .84* .07 .15

 (. 11) (. 11) (.21) (.07) (.07)
 GIRLM .04 -.01 1.06* .05 .29*

 (.09) (. 10) (.29) (.06) (.06)
 MATH .20* .19* .22*

 (.03) (.04) (.02)
 BIBLE .24* .21* -.70*

 (.04) (.04) (.04)
 ORAL LAW .94*

 (.23)
 OL*GIRL - .30

 (.24)
 OL*Mizrachim - .88*

 (.20)
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 State Religious Schools State Public Schools
 1 2 3 1 2

 4. Literature:
 GIRLA 1.59* 1.91* 1.37* 1.25* 1.07*

 (.19) (.21) (.30) (.07) (.07)
 BOYM .55* .76* .37 .45* .30*

 (.25) (.26) (.33) (.09) (.10)
 GIRLM 1.78* 2.00* .94* 1.45* 1.08*

 (.19) (.21) (.35) (.07) (.08)
 MATH -.47* -.41* -.70*

 (.06) (.06) (.03)
 BIBLE - .30* - .26* .77*

 (.06) (.06) (.03)
 ORAL LAW - 1.55*

 (.33)
 OL*GIRL .75*

 (.34)
 OL*Mizrachim .75*

 (.24)
 Constant - 3.44 -.82 - .27 - 2.50 - 1.90

 5. History:
 GIRLA -.39* - .56* -.74* -.26* -.47*

 (.12) (.13) (.17) (.05) (.06)
 BOYM .21 .22 .76* -.11* -.11*

 (.13) (.14) (.19) (.08) (.08)
 GIRLM - .05 - .14* - .25 -.13* -.47*

 (.12) (.13) (.17) (.06) (.07)
 MATH .23* .01 -.24*

 (.05) (.09) (.03)
 BIBLE .35* .64* .74*

 (.05) (.10) (.03)
 ORAL LAW -.03

 (.18)
 OL*GIRL 1.12*

 (.25)
 OL*Mizrachim - 1.02*

 (.23)
 Constant - 1.74 -2.51 - 1.85 - 1.28 - 2.62

 6. English:
 GIRLA .65* .75* .04 - .31* - .07

 (.08) (.10) (.22) (.06) (.06)
 BOYM -.58* -.50* - .53* - .93* - .81

 (.10) (.11) (.21) (.07) (.07)
 GIRLM .23* .49* -.20 - 1.03* -.67*

 (.09) (.10) (.27) (.06) (.06)
 MATH .89* .91* .87*

 (.04) (.04) (.03)
 BIBLE .47* .51* -.16*

 (.04) (.04) (.03)
 ORAL LAW - 1.18*

 (.21)
 OL*GIRL .69*

 (.22)
 OL*Mizrachim - .01

 (.19)
 Constant - .08 - 5.39 - 4.55 - 1.90 - .91

 NOTE.--Standard errors are in parentheses. For specification of variables, see text.
 * p <.05.
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 two sectors, plausibly indicates that more able students are drawn to
 higher-level courses in these subjects.

 The findings pertaining to BIBLE show that this subject is indeed
 treated differently in the two sectors: it is perceived as a part of the
 humanities in the state public schools but not in the state religious schools.
 In the state public schools, BIBLE is negatively linked to all three scientific
 subjects, and positively to the two humanistic ones. Yet again we find a
 less straightforward picture in the religious sector. BIBLE is negatively
 linked to physics, but the coefficient is relatively small. BIBLE is not
 linked to chemistry, and is positively linked to biology. In other words,
 the Bible serves as a selection criterion in the most popular scientific
 subject within the state religious high schools. Regarding the humanities,
 BIBLE is negatively linked to the little-appreciated literature, and posi-
 tively linked to history, which is the most popular humanistic subject
 within the religious sector.

 Of special significance are the coefficients representing the relation-
 ship of the Bible and English. The negative coefficient for the state public
 schools indicates the tendency of this sector to encourage the less able
 students to specialize in the Bible, as in all the humanities. The positive
 coefficient for the state religious schools further corroborates our hypoth-
 esis that in this sector the Bible is used as a selection criterion for other

 important subjects.
 This part of the analysis indicates that the curriculum of state public

 schools is structured according to two areas of study. Taking higher-level
 courses in mathematics is linked to taking higher-level courses in the
 sciences, and not specializing in the humanities. The Bible, perceived as
 a humanistic subject, is related to taking higher-level humanities courses.
 The picture is less structured in the state religious schools, where we do
 not find clear patterns of specialization either in the humanities or in the
 sciences. Apparently, the distinction between the two areas of study is
 less relevant in the religious sector. To better understand the curriculum
 composition of the state religious schools, we analyze the links between
 oral law-the major religious subject-and other school subjects.

 The Function of Oral Law in the Religious Sector

 The third equation, which was computed only for the state religious
 schools, refers to the link between taking higher-level courses in oral law
 and in other school subjects. Taking higher-level courses in oral law is
 not correlated with taking higher-level courses in physics and history; is
 negatively correlated with chemistry, literature, and English; and is posi-
 tively linked only to biology.

 Since Ashkenazi boys who specialize in oral law constitute the school
 elite, we conclude from the main and interaction effects of oral law that
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 literature, chemistry, and English are not considered major areas of knowl-
 edge for the religious elite. The interaction terms indicate that in addition
 to the negative correlation English and chemistry have with oral law, the
 combination of higher-level courses in oral law and either of these subjects
 is more probable among girls. The combination of higher-level courses in
 oral law and in literature, which most challenges the religious worldview, is
 more prevalent among girls and among Mizrachim. The future elite is
 excluded from this knowledge.

 The combination of history and oral law is found more often among
 girls and among Ashkenazim. Even as the most popular humanistic subject
 in the religious sector, at its higher level, history is not included in the
 curriculum of the school elite.

 Biology is the only subject that clearly constitutes a part of the curricu-
 lum of the school elite, and is the only subject that is positively linked to
 oral law. Moreover, the link between specialization in these two subjects
 is more probable among boys and among Ashkenazim. Biology is the
 scientific subject chosen most frequently for the Torah-scientific trend.
 Physics, the most prestigious area of specialization in the state public
 schools, has not been chosen for this combination, plausibly due to its
 reliance on math, while chemistry, the third scientific subject, is viewed
 as more appropriate for girls. As already noted, the exposure of the school
 elite to biology is made possible by adaptations of the biology curriculum
 to religious ideology.

 Preparing Students for Careers in the State Religious Schools

 The most striking differences between the two school sectors are in
 regard to biology and English. Biology, the least selective scientific subject
 in the state public schools,25 bears a special status among the scientific
 subjects in the religious sector. English, which has a unique status in the
 state public schools, is not appropriate for the school elite in the state
 religious schools.

 The logic behind the alternative curriculum composition in the state
 religious schools becomes clear when we consider education's function as
 preparing students for future careers. Whereas in the state public schools
 the elite students are prepared for higher education and are encouraged
 to take courses accordingly, in the religious sector the elite group is pre-
 pared for acquiring further religious education in the postsecondary Ye-
 shiva Gvoha. Obviously, secular knowledge is less significant for these
 students, at least in the short run.26 This explains the seemingly lesser
 advantage of Ashkenazi boys in secular course taking in the state religious

 25 Israeli Central Bureau of Statistics, Subjects and Courses of Studies in General Secondary Education
 in Israel (n. 12 above).

 26 See n. 21 above.
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 sector compared to their clear advantage in the state public schools. In
 the state religious sector, Ashkenazi boys are favored in pursuing oral
 law, the school subject that is of real significance for their future, and, by
 combining it with biology, are able to maintain a path consistent with the
 prestigious Torah-scientific trend.

 The attitude toward female students is different. The Yeshiva Gvoha is

 a masculine institution, and females are not expected to attend. Moreover,
 wives of men who study in the Yeshiva Gvoha are often expected to be
 the breadwinners. Thus, secular subjects relevant for the acquisition of
 future occupations make higher education of major significance for reli-
 gious female subjects. This explains the "feminine" composition of chem-
 istry and English, two subjects dominated by Ashkenazi males in the state
 public schools. Higher-level English is of particular value as a prerequisite
 for university education and a professional career, while it is practically
 irrelevant for Yeshiva Gvoha students. Chemistry is considered an appro-
 priate subject for female students, since it enables them to be employed
 in hospitals, chemical laboratories, and the pharmaceutical industry-
 suitable workplaces for modern religious women.27

 Discussion and Conclusions

 Our findings support our three hypotheses regarding curriculum
 composition and inequality in state religious high schools. First, these
 schools do not maintain a secular distinction between the sciences and the

 humanities. Mathematics is less related to specialization in most scientific
 subjects, and also serves to a lesser extent as a negative selection criterion
 for specialization in the humanities. Majoring in the Bible, which in state
 public schools is positively related to specialization in the humanities and
 negatively related to majoring in the sciences, follows a different pattern
 of curriculum composition in the state religious high schools. While it is
 clear that the sciences have in recent decades gained popularity over the
 humanities in the state religious sector, religious schools do not make a
 secular distinction between the two areas of study.

 Second, specializations in the Bible and in oral law serve as selection
 criteria for secular subjects and determine prestige in the state religious
 sector. Students in this sector who specialize in religious subjects tend to
 major in the most popular scientific and humanistic subjects: biology and
 history. Also, majors in the Bible tend to specialize in English, and students
 majoring in both religious subjects refrain from higher-level courses in

 27 The feminization of chemistry in the state religious sector may also be related to the feminiza-
 tion of the teaching force in this particular subject. Since female teachers do not teach in the Yeshiva
 high schools, chemistry courses are more often offered in the religious high schools for girls.
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 literature. These composition patterns reflect religious attitudes toward
 the various secular subjects and their suitability for elite students majoring
 in religious studies.

 The third hypothesis, regarding career preparation, is mainly mani-
 fested in the findings regarding English and chemistry. In contrast to
 their position in the secular sector, these two subjects are regarded in the
 religious schools as particularly suitable for girls who are preparing for
 secular vocational careers more than their male counterparts. Contrary
 to our expectation, however, there is no clear-cut distinction by ethnic
 origin in the emphasis on career preparation. This is plausibly due to the
 facts that boys of both ethnic origins specialize in similar proportions in
 oral law, and that despite their destined religious studies in Yeshiva Gvoha
 they tend later to pursue a secular vocational career.28 Yet, our findings
 indicate that Ashkenazim who specialize in oral law tend to major in
 biology more than Mizrachim-meaning that the Ashkenazi elite have a
 somewhat greater advantage in terms of career preparation.

 The three aspects of curriculum composition create different patterns
 of social inequality in course taking within the state religious sector. Unlike
 the state public high schools-where Ashkenazi boys dominate the science
 courses, while girls and Mizrachim prevail in the humanities-the patterns
 of inequality in the religious sector are more diverse and are related to
 the religious principles of curriculum composition. These varied patterns
 demonstrate that the state religious sector is not necessarily more egalitarian
 than the secular one. Rather, gender and ethnic inequalities in curricular
 opportunities within each sector are tailored to its major ideology. We do
 not know, of course, to what extent these patterns of inequality are deter-
 mined by specific school policies or by students' own choices. The distinction
 between Yeshiva type schools and regular high schools is particularly im-
 portant in this respect, since they provide different curricular opportunities
 to students. While in this study we did not distinguish among types of schools
 in the state religious system, due to our contrast with the state system, such
 distinctions demand investigation. Future analysis should also focus on how
 inequalities in curriculum composition relate to socioeconomic origins of
 students in the state religious high schools.29

 Clearly the principles of curriculum composition and inequality found
 in the state religious sector stem from its alternative educational worldview
 of Torah im derech eretz. It is interesting that this worldview has developed
 within the state education system. The independent control of the state
 religious education council within the Israeli Ministry of Education over

 28 See nn. 21 and 24 above.
 29 See n. 20 above.
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 the curriculum of its schools raises several issues regarding education
 policy. This council, which is not under thejurisdiction of the Ministry's
 general director, decides all structural and curricular matters of state
 religious education. The state education system is actually subdivided:
 religious and secular schools are segregated, their teachers are trained
 in separate institutes, and the educational programs they provide are
 based on different considerations. These divisions raise rather complex
 issues that have implications for both educational and political out-
 comes.

 From a strictly educational viewpoint, it seems that the diversity in
 curriculum policy is beneficial. Both state public and state religious high
 schools prepare students for higher education. Many graduates of the
 academic religious high schools, even those who attend Yeshiva Gvoha,
 continue their studies in the Zionist religious Bar-Ilan University. The
 recent rapid growth in student enrollment in this university indicates
 the rising popularity of regular academic studies and professional train-
 ing among graduates of the state religious secondary system.30 In this
 respect, the Torah im derech eretz worldview has encouraged the develop-
 ment of higher education in the religious sector. Without the auton-
 omy given to the state religious sector to enhance its own particular
 worldview of curriculum composition, it would have undoubtedly
 turned to a more rigid religious curriculum, especially under the politi-
 cal pressures on this sector since the 1970s. This could have hindered
 the participation of its high school graduates in the university and in
 the professional labor force.

 However, educational policies also have political consequences. The
 religious and secular sectors of the Israeli Jewish population are growing
 apart due to cultural and value conflicts. No doubt the particular
 worldview of the state religious schools and the values transmitted by
 their specific educational philosophy contribute to such conflicts. Yet this
 worldview and the values it conveys through schools balance the recent
 cultural and political growth of fundamentalism among orthodox Jews in

 "S A follow-up survey on university enrollment in 1992 of high school graduates in 1984-86
 shows that 35 percent of the state religious graduates enroll in university studies. This does not fall
 much behind the 42 percent enrollment of state high school graduates (Israeli Central Bureau of
 Statistics, Admission of Matriculation Certificate Holders to First Degree Studies in Universities, Series of
 Education and Culture Statistics 216 [Jerusalem: Israeli Central Bureau of Statistics, 1994], p. 106).
 However, among Bar-Ilan University students, 65 percent are women, as compared to 55 percent
 of the total student population (Israeli Central Bureau of Statistics, Students in Universities and Other
 Institutions of Higher Education 1993/94, Series of Education and Cultural Statistics 227 [Jerusalem:
 Israeli Central Bureau of Statistics, 1995], p. 61). This high percentage of female students may well
 reflect the tendency of the Torah im derech eretz worldview to channel female high school students to
 higher education in order to pursue professional careers.
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 Israel-by providing a moderately religious buffer between the orthodox
 and secular sectors. In this sense, there is an interplay between the spheres
 of education and politics, where the development of religious curriculum
 worldviews is influenced by the political context, on the one hand, and
 bears significant political consequences on the other.
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